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academics, how cultural practices shape these roles, and the skills, knowledge, and adaptive

strategies they develop.
Using a qualitative case study approach, the study purposefully selects twenty female lecturers
from various academic ranks in Obafemi Awolowo University, Ile-Ife in Osun state, Nigeria.
Data will be gathered through in-depth interviews and focus group discussions and analysed
via interpretative content analysis. The findings will be reported in the final article. The study
emphasises the importance of policies that acknowledge and value the educational aspects of
unpaid work as vital to women’s lifelong learning and academic achievement.

Key Words: Informal Learning, Unpaid Work, Cultural practices, Women, Academics
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Abstract
This study investigates how artisans in the Obafemi Awolowo University (OAU) Central
Market in Ile-Ife, Osun State, Nigeria, use functional literacy in their work. It examines how
their professional activities and social environments affect their literacy skills. Using Street's
socio-cultural theory of literacy and Lave and Wenger's situated learning theory, the research
sees literacy as a practice closely linked to context and social setting, rather than just a set of
technical skills. A qualitative research approach was used. 15 to 25 minutes semi-structured
interviews with twenty artisans from four different trades (vulcanising, hairdressing, tailoring,
and carpentry) were conducted. The data was analysed thematically, using an iterative coding
process that combined manual interpretation with Al-assisted refinement. Validation was

achieved through repeated review and consistency checks.

The study's results reveal a range of functional literacy capabilities within the participant group,
spanning from advanced skills in reading, writing, and digital communication to a dependence
on verbal interaction, recall, and social support systems. Across all demographic groups,
literacy practices were closely linked to occupational requirements; participants exhibited
proficiency in trade-specific terminology, symbol interpretation, and routine transactional
activities, including sign interpretation, label reading, and receipt verification. Conversely,
difficulties were noted in the engagement with complex texts and formal written

communication, especially among those with limited formal education.
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The study concludes that functional literacy among artisans is dynamic, context-bound, and
shaped by lived experiences, social interactions, and workplace practices. These findings
underscore the need for adaptable literacy programs that are sensitive to cultural differences,
emphasising practical application and learning within the community. The study contributes to
ongoing discussions on literacy as a social practice and highlights the importance of aligning

literacy programmes with the realities of informal and occupational learning environments.

Key Words: Functional Literacy, Artisans, Sustainability, Lifelong Learning, Occupational
Factors
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Michela Bastianelli (INAPP - ITALIAN INSTITUTE FOR PUBLIC POLICIES ANALYSIS)

From Crisis to Renewal: Narrative Coaching and Generative
Welfare for a Sociodynamic Approach to Change

Social inequalities represent one of the most pressing and complex challenges for contemporary
socioeconomic systems, with profound effects on social cohesion, economic growth, and democratic
stability (World Bank, 2021). In recent years, these inequalities have deepened further due to the
economic and social crisis triggered by the COVID-19 pandemic, which has exacerbated disparities
related to gender, social class, ethnicity, and territorial belonging (OECD, 2020; European Union
Agency for Fundamental Rights, 2023).

Within this context, Active Labour Market Policies (ALMPs) have become one of the main tools
to promote social inclusion and employment, particularly for vulnerable groups. However, their
effectiveness largely depends on their capacity to adapt to individual needs, coordinate with social
policies, and foster empowerment processes that strengthen people’s agency and employability (ILO,
2019; European Commission, 2021).

The Italian case provides a significant example of how structural inequalities intersect with
institutional fragilities. The South of Italy continues to suffer from a weak economic fabric, high
unemployment, and persistent inactivity rates, often intertwined with informal work and deep gender
and generational gaps (ISTAT, 2024; Benini, 2025). Understanding the reasons why people are not
employed or seeking employment requires an analysis that includes personal (care duties, health
issues), economic (lack of opportunities, low wages), and cultural (mistrust, lack of self-awareness)
factors.

In parallel, data from the OECD Programme for the International Assessment of Adult
Competencies (PIAAC) reveal low average skill levels among Italian adults, hindering both labour
market participation and active citizenship (INAPP, 2024; OECD, 2025). These issues are
compounded by weak coordination between active and passive policies, fragmented employment
services, and the absence of personalized approaches able to meet the real needs of disadvantaged
individuals (INAPP, 2023).

Against this backdrop, this paper explores the potential of narrative coaching and generative
welfare as transformative tools for labour market inclusion and social participation.

According to the International Coach Federation (ICF), coaching is a partnership process that
supports individuals in defining goals, generating results, and managing personal and professional
change. It emphasizes autonomy, awareness, and competence development (ICF, 2023). Empirical
evidence shows that interventions based on accompaniment, empowerment, and skill enhancement
significantly improve ALMP effectiveness, particularly for NEET youth, women with care
responsibilities, people with disabilities, and migrants (OECD, 2020; European Commission, 2021).

Generative welfare, as theorized by Donati and Maspero (2021), moves beyond traditional welfare
models by promoting co-responsibility and individual agency (Bandura, 1997). It encourages the
creation of meaningful relationships and shared value through the development of personal and
collective capabilities (Sen, 1999; Nussbaum, 2011).

Through an interdisciplinary lens, this paper examines how these two approaches—narrative
coaching and generative welfare—can foster social and occupational capability, especially among
so-called “hidden inactive” individuals who require outreach and tailored activation measures, and
among those experiencing multiple deprivation, i.e., simultaneous forms of disadvantage.
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According to Fraboni et al. (2019), this condition affects approximately 15.5% of young Italians (1.6
million people), with peaks of 23.9% in Southern Italy.

The research pursues two main goals:

1. To generate knowledge on the dynamics that sustain labour market inactivity and social
exclusion, promoting more stable and durable inclusion pathways;

2. To formulate a generative narrative coaching model capable of integrating individual,
relational, and institutional dimensions within a more contextualized, accessible, and
systemic approach to ALMPs.

Methodologically, the study adopts an autoethnographic approach, combining the author’s
professional and personal experience with qualitative research methods such as life stories, participant
observation, and focus groups. It also integrates desk analysis of national and international practices
of coaching and generative welfare applied to ALMPs, including field experience at the Employment
Guidance Centre “Alberta Fabbretti” in Rome.

From a reflexive and transformative perspective, the paper investigates how narrative coaching can
act as a sociodynamic lever of change, activating personal and collective resources, while generative
welfare offers the institutional and ethical framework for a new paradigm of participation, equity, and
shared well-being.

Ultimately, the study provides both theoretical and operational insights. Theoretically, it contributes
to the understanding of coaching and generative welfare as tools for building a more inclusive and
capability-oriented society. Operationally, it offers models and strategies to renew labour market
policies in alignment with European goals of social justice, sustainability, and human-centered
innovation—particularly in light of emerging challenges related to artificial intelligence and digital
transformation.
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Evidence-informed policymaking in Adult Learning and
Education: insights from interviews with policymakers
and stakeholders across the UK and Ireland

Ellen Boeren, Betul Baldan Babayigit, Sharon Clancy, Zyra Evangelista,
John Holford

As part of our contribution to the conference, we will present findings from Work
Package 3 (WP3) of an ESRC (UK’s Economic and Social Research Council)-funded
project on Adult Learning and Education Policies (2023-2025). WP3 examined how
evidence is understood, interpreted, and used by policymakers and stakeholders
involved in Adult Learning and Education (ALE). The project focussed on ALE
policymaking in England, Scotland, Wales, Northern Ireland, and the Republic of
Ireland.

Aims

Our project aimed to examine policymakers and stakeholders’ selection and use of
evidence to feed into decision-making processes. We also aimed to gather their views
on remaining data gaps that constrain the availability of evidence in the field of adult
learning and education.

Conceptual Framework

Our work is guided by the international literature on evidence-informed policymaking.
The pathway from evidence to policy is conceptualised as non-linear (Weiss, 1979;
Cairney & Oliver, 2017). Such framing underlines that evidence competes with other
factors influencing decision-making and that the availability of evidence thus not
necessarily leads to its use for policymaking purposes (OECD, 2024). Previous research
points to elements of diverging institutional priorities, financial limitations or ideological
preferences. Furthermore, evidence is conceptualised as a broad term, including
evidence generated through qualitative, quantitative or alternative approaches. Such
conceptualisation allowed the examination of interviewees’ own interpretations on the
meaning of this term.

Methods, Research Design, and Data

We conducted a qualitative comparative study using semi-structured interviews with
policymakers and stakeholder organisations across the UK and Ireland. Interviewees
included civil servants, policymakers, and stakeholders from trade unions, NGOs, and
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learner advocacy organisations. Interviews (n = 40) were coded using both inductive and
deductive techniques to identify themes and cross-country patterns between the four
jurisdictions of the UK and Ireland.

Results and Conclusions

Our findings revealed that evidence tends to be used to legitimise policy choices rather
than to underpin the direction of decision-making. Strategies that arose through
evidence reviews and consultations can be ditched in case they do not align with new
ministers’ or governments’ priorities. We also found that evidence selection tends to
rely on reputational and relational factors rather than on a thorough engagement with
methodological guidelines to judge its robustness. Work by the OECD tends to be
referenced because of its reputational status. However, jurisdictions’ decision to not
participate in PIAAC was driven by budget constraints and the preference to invest such
money into adult education interventions instead. Our presentation will offer novel
insights on stakeholders’ influence over decision-making processes, and the diversity in
proximity to policymakers in the devolved countries compared to England. We will also
present findings on the interviewees’ perceived evidence gaps, and the need for more
granular and longitudinal data.

Significance to the field of policy studies in adult education

Our project has collected novel data on the topic of evidence-based policymaking,
specifically in the field of adult learning and education. Such data have enabled us to
contribute new knowledge to advance the intellectual agenda within the field.
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A social justice perspective towards the Skills-First policies in adult learning and education

Pepka Boyadjieva, Petya Ilieva-Trichkova
Institute of Philosophy and Sociology, Bulgarian Academy of Sciences

Abstract

Recently, the so-called Skills-First approach to talent management has gained importance (World
Economic Forum, 2023). The need for the Skills-First approach has been attributed to a number
of recent developments, such as: labour shortages in various economic sectors; the increase in
remote work; the growth of online learning; and the increasingly sophisticated use of artificial
intelligence and big data. The European Commission (2025) also highlights the persistence of
skills gaps and labour shortages and proposes the initiative to build a Union of Skills with a focus
on labour market relevance of skills.

While it is relatively clear what the Skills-First approach means for organisations’
management, Milana et al. (2025) correctly point out that there are many issues that relate to adult
learning and education (ALE), which require critical discussion. Against this background, the
paper suggests a social justice perspective towards the application of the Skills-First policies in the
field of ALE and argues that this perspective is indispensable in order to fully understand and
promote their role for individuals’ and societies’ well-being.

Theoretically, the paper builds on ideas from Martha Nussbaum’s account of the capabilities
approach and Nancy Fraser’s model of social justice. Nussbaum (2010) emphasises that a
flourishing economy and active citizenship require the same skills. She develops a list of ten
capabilities which are essential for a person to flourish and live a life that goes beyond economic
participation (Nussbaum, 2000). Fraser’s (2003; 2009) three-dimensional model of social justice
includes redistribution, recognition, and representation as mutually interwoven but irreducible
dimensions of justice. The first dimension refers to economic structures and inequalities.
Recognition requires examination of the institutionalised patterns of cultural value and whether
they constitute actors as peers or as inferior excluded others. Representation means that people
have equal voices in decision-making processes. The achievement of the three dimensions of

justice depends on both social structures and individual agency.
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The paper highlights that the application of a social justice perspective to the Skills-First
policies in ALE raises several questions the most important of which are: 1) To what kind of skills
should the Skills-First policies refer to in order to contribute to social justice and individuals’
identity formation, recognition, employability and civil participation?, and 2) Do Skills-First
policies have a potential to mitigate existing social inequalities and encourage social inclusion or
they function as an instrument for social reproduction and exclusion? In this paper, we will focus
on the first question. We argue that ALE should go beyond narrow economic considerations and
envisage the intertwining of different skills if it is meant to contribute to individuals’ agency
formation and active participation in economic and social spheres.

Empirically, data from the most recent waves of the Adult Education Survey (2022) an
Cedefop European Skills and Jobs Survey (2021) will be analysed via descriptive statistics,
correlation and regression analyses to provide some evidence that can sustain the paper’s
arguments. We will explore: 1) the complexity of reasons for adults’ participation in non-formal
education as a reflection of different aspects of social justice in adult learning and education
(redistribution, recognition, and representation), and 2) the adults’ views on the importance of
technical and social skills for doing better their work.

The paper contributes to the field of policy studies in ALE by arguing that in contemporary
societies, marked by severe problems in the development of both the economy and democracy,

there is a pressing need for widening and balancing the scope and contents of ALE policies.

Key words: Skills-First policies, Fraser’s model of social justice, capabilities approach, adult

learning and education, empirical data
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SYMPOSIUM CONFIGURATION

Title : Experiential Learning and Non-Formal Knowledge: A Worldwide Perspective

Chairperson. Speakers. Pr. Hervé Breton (University of Tours, France); Pr Carmen Cavaco
(University of Lisbon, Portugal), Catarina Paulos, (Instituto Politécnico de Beja, Portugal), Dai
Matsumoto (University of Tohoku, Japan).

SYMPOSIUM CONCEPT NOTE

The relation between knowledge and experience is structurally problematic, both from an
epistemological and a methodological perspective. Emancipation was conceived in science and
philosophy, at the beginning of the 19th century, as a fundamental condition for the acquisition
of rational knowledge, emphasizing the necessity for individuals to critically engage with the
world rather than passively receive information. On this basis, the emergence of the Lifelong
Learning policy, supported by the United Nations Educational, Scientific and Cultural
Organization (UNESCO) and the European Community through the Lisbon process, remains,
despite being guided by ethical and justice-oriented objectives, deeply rooted in a problematic
soil: the theory by which knowledge arises through experience, and the methodology by which
this experiential knowledge can be effectively captured, structured, and communicated through
words, texts, and categorical frameworks. Furthermore, the challenge extends to evaluating the
validity and transferability of such knowledge across different cultural and social contexts,
raising questions about whose experiences are recognized and how institutional frameworks
may shape or constrain the forms of knowledge that are legitimized.

Through the last forty years, as Madhu Singh has documented, some propositions, dispositifs,
and solutions have been built worldwide, on all five continents. The relevance of these
dispositifs is far from identical, because each certification and validation policy is rooted in the
history of a place, region, or state, and depends on the profession. However, from another
perspective, it is possible to consider that each dispositif, worldwide, responds at its own scale
to the two problematic points previously mentioned: from which theory it is possible to
collectively consider (by the certifier, by the evaluation committee of the VA, by the
professional community...) that knowledge is located in experience [1], and which dispositif
(narration of experience, description of practice, dialogue on situation...) allows the bridging
of experience acquired through action with the skills required by certification and the profession
[2].

This research has been conducted worldwide by various researchers, and especially by Mrs.
Madhu Singh, through the work of the UNESCO Institute for Lifelong Learning. It has
permitted the implementation, within a valuable range and dedicated website [The Global
Observatory of Recognition, Validation and Accreditation of Non-formal and Informal
Learning], of a unique observatory on worldwide practices regarding the Recognition,
Validation, and Accreditation (RVA) of non-formal and informal learning. This observatory
applies a comprehensive global methodology, including the cartography of Lifelong Learning
policies by country [1], the systematic identification of emblematic cases or systems for RVA,
and the analysis of how these practices are integrated into national and regional educational
frameworks. These emblematic cases are considered as foundational pillars for any effective
lifelong learning policy, offering guidance for policymakers, educators, and practitioners in
designing, implementing, and assessing validation systems. The results have been carefully
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compiled, as mentioned, on the website, which continues to produce updated data and expand
its repository of information, allowing stakeholders to compare, learn, and adapt practices from
different contexts. In addition, numerous publications have arisen from this research, providing
theoretical foundations, methodological guidance, and empirical evidence to support the
development of RVA systems (Singh, 2015; Pavlova & Singh, 2022).

The present symposium is proposed to preserve, consolidate, and expand the fundamental
resources constituted by the observatory and the related research, by mobilizing the networks
involved, and to collectively develop forward-looking perspectives across the five continents.
It aims to integrate the experiential knowledge approach in adult education and Lifelong
Learning policy, while also opening dialogues with health policy, therapeutic educational
practices, and the recognition of knowledge derived from experiences of vulnerability, illness,
and social marginalization. By bringing together diverse international actors, the symposium
seeks to foster a global exchange of best practices, comparative case studies, and
methodological innovations in Recognition, Validation, and Accreditation (RVA) systems.
From this symposium, a movement of RVA is expected to emerge, crossing international
perspectives and adopting an interdisciplinary approach that bridges education and health,
considering ethical, theoretical, and methodological dimensions. Participants will be
encouraged to reflect on how experiential knowledge can inform policy, professional
development, and practice in both educational and healthcare settings, while addressing equity,
inclusion, and social justice. One concrete objective pursued would be to lay the foundations
for a UNESCO Chair on experiential knowledge in Lifelong Learning policy, serving as a
platform to promote research, training, and advocacy in this field. In addition, the symposium
is intended to generate long-term collaborative projects, support the creation of networks for
knowledge sharing, and provide a roadmap for integrating experiential learning into formal,
non-formal, and informal educational frameworks worldwide.

Keywords : adult education, experience, knowledge, Recognition, Validation, and
Accreditation (RVA)
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INTERVENTION 1. PR. HERVE BRETON

Pr. Hervé Breton, Professor of Adult Education at the University of Tours, Senior Member of
the Institut Universitaire de France (IUF), and Associate Researcher at the French Research
Institute on Japan (UMIFRE 19, MEAE-CNRS). herve.breton@univ-tours.fr

Title : Formalizing Experiential Knowledge: Procedures, Criteria, and Global Policies
Abstract :

The relationship between knowledge and experience is structurally problematic, both from an
epistemological and a methodological perspective. Beyond the proliferation of categories
seeking to articulate the practical and theoretical dimensions of knowledge, recognition and
validation systems must, in order to be effective, rely on procedures that make it possible to
formalize knowledge acquired through experience, thereby enabling its integration into
certification processes. This paper aims to establish an inventory of these formalization
procedures, by differentiating criteria and defining their logics: categorization of competences,
argumentation on correspondences, narration of individual trajectories, description of situated
action, and so forth. This inventory will draw on the work already carried out within the
UNESCO Institute for Lifelong Learning (UIL), based in Hamburg, and in particular on the
observatory that has documented, on a global scale, the development of education and training
policies specifically designed to formalize and validate experiential knowledge. In this context,
several publications have been coordinated, making it possible to analyze and understand the
uniqueness of these policies across the five continents and within each of the countries
concerned (Singh, 2015; Pavlova & Singh, 2022).

Keywords: Competence Assessment, Experiential Knowledge, Knowledge Formalization,
Lifelong Learning Policies, et Validation and Certification.
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INTERVENTION 2. PR. CARMEN CAVACO & PR. CATARINA PAULOS

Pr. Carmen Cavaco, Professor at the University of Lisbonn (Portugal) & Catarina Paulos,
Professor at the Instituto Politécnico de Beja, (Portugal).

Title : Recognition and Validation of Experiential Learning in Portugal: Challenges and
Tensions of a Public Adult Education Policy

Abstract

UNESCO and European Union guidelines have supported public policies in Portugal that
promote the recognition and validation of experiential learning, aiming to enhance the
educational and professional qualifications of adults. This paper aims to problematise the
complexity of the process, namely the challenges and tensions involved, as well as its
implications for the work of adults and the professionals engaged. Situated within the field of
Education Sciences, the analysis results from a synthesis of qualitative research conducted by
the authors on this topic, through interviews with professionals and adults certified under this
public policy. The theoretical framework is grounded in elements concerning experience, adult
education, and the recognition and validation of experiential learning. The process under
analysis is based on these assumptions: experience holds formative potential, and experiential
learning can be related to disciplinary and academic knowledge. Empirical data confirm that
the relationship between knowledge and experience is problematic from both epistemological
and methodological perspectives, which underlies the complexity of the recognition and
validation of experiential learning. In conclusion, it can be stated that, despite its complexity,
challenges, and tensions, this process enables the formative development of adults and the
professionals involved. This is important for informing public policies in this area.

Keywords: Recognition and validation of experiential learning. Experience. Adult education
policy.
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INTERVENTION 3. PR. DATI MATSUMOTO

Pr. Dai Matsumoto, Professor at the university of Tohoku, Sendai (Japan)

Title : Learning and Practice in Circulation: Applying Learning Outcomes in Japan’s
“Knowledge Circulation Society”

Abstract

Despite repeated policy debates on the evaluation of learning outcomes in lifelong learning
since the late 1980s, the Recognition, Validation, and Accreditation (RVA) of non-formal and
informal learning has not been substantially institutionalized in Japan. Although some
initiatives have been proposed, they have rarely become embedded in society. This presentation
addresses three paradoxes in this context. The first paradox is that lifelong learning remains
vibrant despite the underdevelopment of RVA. This is linked to Japan’s vocational training
system, which has relied on in-company training rather than schools or public programs. As a
result, certificates obtained through lifelong or recurrent education have not necessarily been
socially valued. The second paradox is that, although RV A has not been institutionalized, the
application of learning outcomes has been emphasized. The slogan of the “Knowledge
Circulation Society,” introduced in the late 2000s, highlights circulation as the use of
experiential knowledge in practice. The third paradox is that, while outcome-based learning has
been promoted, recent adult education emphasizes the significance of “non-evaluative” learning,
pointing to the need for spaces free from evaluators’ intent. Through these paradoxes, the
presentation offers insights from the Japanese context into international debates on RVA in
non-formal and informal learning.

Keywords: lifelong learning in Japan, “Knowledge Circulation Society”, application of

learning outcomes, Recognition, Validation, and Accreditation (RVA), non-formal and
informal learning.
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